Learners are subjects of teaching and they should be accepted in a complex way. It is necessary to innovate, change and complete work methods and forms to make learners harmonically developed.
Introduction
The involvement of music in foreign language classes can be considered from several points of view. Motivation, the language reception and production, emotions and supported intensity of the language perception are the main points of considerations made about a learner of foreign languages.
Before presenting our research results, we feel as highly important to give a characterization of current students of foreign languages, to mention their expectations and also their objections to the current teaching process.
Learners in the process of foreign language teaching
Pedagogický slovník (The Lexicon of Pedagogy) links the term of "learner" with referring to a human being without any age limitations who is a subject of teaching, which means that children, adolescents or adults can be considered as learners. (Průcha, Walterová, Mareš, 2013, p. 389 
) Learners
and their qualities and development are the main sphere of interest of several scientific disciplines which serve as supporting pillars for the current pedagogy, e.g. developmental and pedagogical psychology, and sociology of childhood and family. Only a learner of foreign languages will be focused on in this paper; it would be irrelevant to deal with all the aspects referring to learners in general.
The prevailing approach of the present tendencies in foreign language teaching is the communicative one, which considers a learner as a teammate. Learners are trained in expressing their own opinions on issues included in texts, in talking about their experience and interests, learners are expected to learn the needed vocabulary and phrases. Present learners have to be very active. Rampillon claims that learners create their knowledge through discovering, comparing, connecting, communicating, trying, evaluating, refusing or confirming, instead of passive accepting and consuming. (Rampillon, 2000, p. 122) In our opinion, the three items listed below and further dealt with are important determiners of learners of foreign languages: 1) dispositions and talent of learners, 2) intellectual characteristics of learners, 3) socio-cultural and socio-economic situation of learners and their families.
The terms of dispositions and talent are defined in inconsistent and even contradictory ways in literature. There are three basic approaches to them: 1) these two terms are considered as synonyms, 2) these two terms express different levels of generality, 3) these two terms express different levels of the development of the abilities. (Mareš, 2013, p. 529) According to the Lexicon of Pedagogy, the term "dispositions" refers in the sphere of pedagogy to an extraordinary component of the personality and is linked mainly with artistic branches, sports, languages and mathematics. (Průcha, Walterová, Mareš, 2013, p. 163) From this definition it is clear that both dispositions and talent are important components in the spheres of music and foreign languages.
The following identifying criteria which were listed by Sternberg in 1993 are generally significant for dispositions and talent: 1) the criterion of exceptionality -individual beings of the same aged are compared, http://dx.doi.org/10.15405/epsbs.2017.10.8 Corresponding Author: Petra Besedová Selection and peer-review under responsibility of the Organizing Committee of the conference eISSN: 73 2) the criterion of uniqueness -e.g. a Czech learner excels in English among his/her Czech classmates but s/he would not excel in this subject among English pupils, 3) the criterion of productivity -dispositions are meaningless if not applied, 4) the criterion of demonstrability -dispositions must be demonstrable, 5) the criterion of a social appreciation -this appreciation varies in dependence on various time periods, political systems and cultural backgrounds. (Sternberg, 2002, pp. 185 -188) Dispositions are traditionally linked with general intelligence. On the other hand, talent is considered as a special kind of dispositions, i.e. the case when specific abilities are highly developed.
Thus dispositions can be understood as certain pre-requisite, and talent can be understood as a practical performance. Concerning music psychology and psychology of foreign language learning, both the terms refer to a qualitatively higher level of "musicality" and foreign language using. Talent is then considered as a higher level of music dispositions or a higher level of dispositions for languages (however, bilingualism is excluded). Dispositions and talent are determined also by other characteristics, e.g. the individual development of a human being, external interventions, internal processes, the environment, etc., which can play an essential role in the educative process.
It is complicated to specify the language dispositions of an individual being because, among others, the terms of "success" and "failure" cannot be exactly defined within the process of language learning. There are many cases considered as "success" -e.g. a praise expressed by the teacher having the same mother tongue, the ability of understanding of and communicating in a foreign language, the ability of expressing one´s opinion or creating correct written texts or reading texts of specific purposes within the sphere of the learner´s professional or personal interests. Also a situation in which a native speaker does not recognize that the language performance has not been made by a non-native speaker (pronunciation, melody and vocabulary are not noticeable as different) can be considered as a kind of success. Learners are wrongly considered as having a low level of the language dispositions when they miss a skill of learning a language due to insufficient working (learning) habits, a bad organization of the learning process, and a lower level of reasoning abilities or intellect. Different difficulties appear in learning different languages. That is why it can happen that one learner has certain level of quality of language abilities and skills in one language and this level is different in another language produced by the same learner. (Ondráková, 2012, pp. 103-104) Another variable determining a learner and influencing the educational process is the learner´s intelligence, which is an essential characteristic feature of a personality. Cognitive aspects are emphasized in definitions of intelligence. There are numerous kinds of intelligence (social, emotional, practical, creative, analytical and others), and they have something in common -they refer to the ability to adapt to the environment. Different kinds of adaptions can be required in different social and cultural contexts (Průcha, Walterová, Mareš, 2013 , p. 108) Nakonečný (2003 views intelligence as an internal disposition for thinking, i.e. the process of understanding and solving of problems. Sternberg (2002, p. 502) views intelligence as two basic abilities: a) that of learning from experience, b) that of adapting to the environment. The issue of intelligence is a burning one in the present pedagogy. As Průcha (2013 Průcha ( , p. http://dx.doi.org/10.15405/epsbs.2017 Corresponding Author: Petra Besedová Selection and peer-review under responsibility of the Organizing Committee of the conference eISSN: 74 110) claims, the still discussed issue is whether intelligence is innate or whether it can get significantly changed through learning, experience and social interactions.
Already in 1983 Howard Gardner proposed a new way of classification of intelligence into the following types: linguistic, logical-mathematical, music, visual-spatial, kinesthetic, inter-personal, intrapersonal and natural. (Gardner, 1999, pp. 101 -256) Gardner sometimes mentions other kinds of intelligence -e.g. so called existential or spiritual intelligence. Two types of learners´ intelligence have to be essentially considered for our needs -the linguistic intelligence and music intelligence.
According to Howard Gardner, the linguistic intelligence refers to an individual´s ability to understand spoken and written language with the purpose of reaching specific goals. Linguistic intelligence was linked with an increased logical reasoning and better ability to solve problems.
According to Gardner, in many cases only verbal aspects are considered, and this can be labelled as verbal intelligence or verbal fluency, which reflects the total linguistic intelligence of an individual. (Gardner, 1999) Music intelligence is still not clearly characterized. It has been defined by Gardner, but e.g. Spearmann, C. Burt, P. E. Vernon, J. P. Guilford and others have come up with other proposals of its definition and classifications. According to Gardner, a being with a high level of music intelligence is sensitive to sounds, rhythms, tones, melody and music in general. Such a being is able to perceive, reproduce and create music. According to Sedlák, music intelligence is a broad-based term which includes perceptive promptness, mental operations, organization of cognitive structures, fast adaptation to new problems, memory, learning processes and ability to understand relations between phenomena. (Sedlák, 2013, p. 189) The term of music intelligence is linked with a disposition basis for music thinking. This kind of thinking enables special operations in the senso-motoric and thinking areas.
Research into intelligence is still in process and has its inevitable development which must be reflected also by the educational process. That is why this issue has to be considered also within the framework of our research.
Other two essential factors which have an impact on the educative process and which have to be considered are the socio-cultural and socio-economic situations of learners and their families. According to Kalhous, not only are differences between the learners not removed by the educative process, they are even made bigger. The learners supported and motivated by their families make the biggest profit from the school education. On the contrary, disadvantaged children, as Kalhous says, quite often fail at school although they try to do their best, which makes them, their teachers and parents disappointed. The disappointment results in demotivation and unwillingness to continue the learning process. (Kalhous, 2002, p. 77 ) Also Průcha (2013, p. 124) does not ignore the socio-cultural and socio-economic background. He claims that people are biological beings (and thus educative processes are determined by cognitive and psychical dispositions for development) and social beings (educative processes are determined by factors resulting from the social background of people).
The socio-cultural and socio-economic situation of learners plays quite an important role in the sphere of foreign language teaching. Practical testing of the acquired language knowledge is perfectly realized through exchange stays in foreign countries or more days´ excursions into countries of the target language. But without a proper socio-economic background, only hardly can a gifted learner participate in http: //dx.doi.org/10.15405/epsbs.2017.10.8 Corresponding Author: Petra Besedová Selection and peer-review under responsibility of the Organizing Committee of the conference eISSN: 75 such activities organized by educational institutions. Also a direct support from parents is important -in the course of travelling abroad paid by the parents, learners can practise languages and get the feedback on their knowledge; through financing of out-school activities (e.g. paying the fees for additional language courses) the parents directly support their children´s development. Well-educated and well-off parents can help their children broaden their horizons also in the cultural sphere -through reading, theatre-going, visiting places of the cultural importance etc.
The socio-cultural and socio-economic conditions of the family are important also for a child´s music development. The compulsory music classes at schools are more or less limited to reading of music notes, singing of folklore songs and to learning of basic facts about prominent composers. Only very few schools offer classes of playing some musical instruments or singing modern songs. A direct support given by the family is again necessary for developing children´s music potential -children can for example attend courses offered by so called basic artistic schools. Cultural activities realized by families (visits to theatres, concerts, etc.) are also important for the children´s development in the sphere of music.
Problem Statement
A pupil is a subject of the teaching process and thus should be accepted in a complex way. His/her harmonic development in its entirety requires innovating, completing and changing of work methods and forms. At this point it seems important to mention Lenčová (2008, p. 10) , who claims that also so called European dimension belongs to the basic principles of the current education -it is important to raise and educate reliable citizens of the integrated Europe.
The present Czech pedagogy can make a numerous list of texts dealing with a learner as the subject of the teaching process. The basic principle is that learners´ key competences are to be developed, mainly communicative competence, personal and inter-personal abilities, the ability to work with modern communication technologies and the ability to solve problems in a creative and critical way. Support is to be also given to the development of pupils´ aesthetic feelings -and music is one of the means of making pupils motivated and continuously culturally developed.
Research Questions
The main question of this research is: "Are students of primary and secondary schools satisfied with the using of music in foreign language lessons?
Purpose of the Study
The research focused on pupils and students of primary and secondary schools in the Czech Republic and their attitude to music in relation with foreign language teaching. The main objective was to research and describe individual learners´ attitudes to and opinions on using music in foreign language teaching. 1,062 pupils were involved in the research (521 girls and 541 boys). These pupils attend the 5 th and 8 th grades of primary schools, the third and sixth grades of secondary grammar schools with six-year or eight-year attendance and the second grade of secondary schools in the Czech Republic. 
Research Methods
The method of questionnaire survey was chosen; the quantitative analysis was followingly applied to ensure the research validity. The following hypotheses were claimed before realizing the research itself:
H1: Music is involved in foreign language classes more frequently in case of younger learners than in case of learners of the older school age.
H2: Pupils, resp. students of the older school age are confronted with music much more often in their personal life than in the course of foreign language classes.
H3: Involvement of music varies with teaching of different foreign languages.
Findings
In the educational process it is important to evoke children´s interest in music activities and to positively motivate children to these activities through attractive pedagogical situations. This applies to foreign language teaching as well, because motivation plays one of the key roles in this process. A feature shared by music and foreign language learning is involvement of both school and out-of-school training in the developmental process of individuals. Pupils attend artistic schools and various language courses, they are members of choirs or theatre groups, they read foreign language texts (fiction, manuals, etc.). In this sense, the social function of language and music is worth mentioning -both language and music have an impact on linguistic and music consciousness of children and their linguistic and music activities.
Our research concerned also the respondents´ music education; the resulting findings are illustrated in Figure No. 1. Most of the respondents (61%) neither play any music instrument nor actively sing. Merely 25% of the respondents attend basic artistic school (girls attend the courses more frequently than boys). 11% of children are involved in music as self-learners (the proportion of girls and boys is more or less equivalent). language. Within the framework of our research, English was indicated as the first foreign language by 1,061 respondents, which means in 100 % cases. German, which is historically deeply rooted in the Czech Republic, is mostly chosen as the second foreign language. In our research, 649 respondents in total gave answers to the question on the second foreign language with these results: German (376 respondents), Russian (156 respondents), French (60 respondents) and Spanish (43 respondents).
Figure 1. Music education of the respondents
Music not only influences a human being´s life, it is also an effective factor within school and outof-school activities carried out by pupils. If music is made purposefully involved in the teaching process, then it plays both the informative and formative role. Music can motivate and activate pupils; it can be a highlight of the classes. Simultaneously, it provides learners with effective practice of spoken languagepronunciation, rhythm, intonation and language fluency can be effectively practised. Moreover, suitably Another issue of our research was the frequency of using music in foreign language classes. The respondents answered the question: "How often do foreign language teachers use music during their classes?" The obtained results show that from the pupils´ point of view, music is a completely missing element in foreign language classes. Based on the responses made by pupils and students, English teachers involve music into their classes more often than teachers of other languages. Teachers of English seem to be more liberal, and they use music pieces more frequently mainly in classes for very young learners (once a week). In case of classes for pupils of the older school age the frequency is lower (once a month). The situation is even much worse in case of the second foreign language teaching. The teachers of Spanish are the best (they use music once a week), they are followed by teachers of French and http: //dx.doi.org/10.15405/epsbs.2017.10.8 Corresponding Author: Petra Besedová Selection and peer-review under Teachers should carefully choose the music pieces which will be used during foreign language classes. The melody should be easy and easily memorable; the lyrics chosen should respect the language level of the learners (only a small amount of the unknown vocabulary and unknown grammar should be included). The learners´ age level should be respected -easy texts with often repeated parts should be used for younger children; older children prefer modern melodies and lyrics sung by current popular singers. The didactic value of the music texts is also important -they should reflect the topical / lexical / grammar issues taught.
The objective of our further research was to find out which kind of music is most frequently used http: //dx.doi.org/10.15405/epsbs.2017.10.8 Corresponding Author: Petra Besedová Selection and peer-review under 
Conclusion
Music has a big pedagogical potential when used in foreign language teaching. Numerous music forms can be used in foreign language classes (classical music, musicals, folklore and modern music, etc.). In our opinion, there are several arguments and reasons for supporting the use of music not only as a relaxing or additional activity when teaching foreign languages. Let us mention social, emotional, cognitive, physiological, linguistic, motivational and inter-cultural reasons at this point.
Music can be applied when practising pronunciation, listening, speech melody and intonation. It can be also used for acquiring new vocabulary and fixation of some grammar structures of foreign languages. Moreover, music offers a possibility of pupils´ identification with its authors or interprets more frequently in case of younger learners than in case of learners of the older school age.). Our second hypothesis (Pupils, resp. students of the older school age are confronted with music much more often in their personal life than in the course of foreign language classes.) was not effectively verified within the framework of our research. But we believe that with growing subjectivism and tendencies to introversion typical of the adolescent age, the interest in music is deepening and music creativity is developing.
Therefore it is a pity that teachers of foreign languages do not use the big potential of music within the framework of their classes.
Involvement of music into foreign language teaching is generally considered as being fruitful.
Music is not only a source of motivation for learning but it can also be beneficial for the consolidation of the knowledge of the foreign language. Vágnerová (2012, p. 114) says that music develops a child´s hearing and consequently the child´s diction, articulation and dynamism of his / her speech gets improved, and the child also learns foreign languages more easily. Aignerová (2002 Aignerová ( /2003 adds to that that conveying of new structures and their automatizing through music is a very efficient method of language acquisition. The learning process is easier and faster, learners are able to realize simple conversations very soon, and the feeling of being successful is motivating. Music can be used for improving of learners´ communicative abilities and knowledge of the culture and language. The language skills can be acquired in non-isolated ways through real language situations and communicative tasks.
The material for these can be offered by folklore or modern songs. Music can have a wide and varied application in foreign language teaching. As Besedová (2016, p. 651) says, music and foreign languages are means of communication which use listening materials and simultaneously they develop learners´ perceptiveness of the surrounding world and their creativity. Music´s potential thus should be fully used in foreign language teaching.
